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College graduates will make $1.2 million more in salary

over their lifetime than non-graduates.
National Center for Education Statistics (2004)

college education is more than

just a piece of paper. Higher

education provides the means
by which to leave behind poverty.
Steve Murdock, Chief Demographer
for Texas, stated that “if participation
and graduation rates remain low, the
poverty rate in Texas will increase
by 3 percent and the average Texas
household income will decline by
$3,000 in constant dollars by 2030.”
Latinos are the largest and fastest
growing minority with the highest
high school dropout rate and the
lowest college graduation rate.:
Among 2004 high school graduates
in Texas, Hispanics had the lowest
college enroliment rate. Only 38.87%
of Hispanics who graduated from
high school in Texas enrolled in
higher education. These numbers
are even more telling when the
fact that those who dropped out of
high school are not considered in
the sample. The issue of Hispanic
education extends beyond simple
high school and college completion
goals to a larger social issue.

Hispanics enter the work force with an
educational disadvantage compared to other
ethnic groups. In 2000, it was reported that 21%

of Hispanics dropped out of high school, while
only 8% of whites and 12% of African Americans
dropped out. The Census Bureau reported that
in 2002, 43% of Latinos did not earn a high
school diploma and 26% dropped out before
ninth grade.? As the fastest growing minority, it
is imperative that Hispanics be integrated into
the workforce with higher paying jobs. Robledo
Montecel, Cortez, and Cortez pointed out, “Over
a 16-year period, inadequate school holding
power has cost Texas citizens almost half a
trillion dollars in foregone income, tax revenues,
increased welfare, job training, unemployment,
and criminal justice costs."* As incomes increase,
poverty should decline, burden on social
services should be reduced, and tax revenue
should rise.

While we point out the challenges to high
school completion, this paper focuses on
and attempts to offer a proposal to address
college completion rates. The challenges
to Hispanic youth are varied. In a recent
study, Swail, Cabrera, and Lee outlined the
many challenges Hispanic youth face in high
school, in college, and as a result of their
socioeconomic characteristics.” Hispanic
youth encounter problems in high school
that leave them less prepared for college. In
many cases they:

are held back in school;

change high schools more than once;
earn grades of C or less in high school;
take lower forms of math;

« leave high school before graduation; and
- earn a GED.

Common socioeconomic characteristics that
further hamper Hispanics’ ability to complete




A University Education

high school and enroll in college are:

 low-income families;

- siblings that dropped out of high school;

« limited English language skills;

+ a parent that did not complete high school;

« having children while in high school; and

« a parent without college or university
experience.

As a result, Hispanics drop out of high
school at a higher rate, enter two-year colleges
at a higher rate, and enter four-year colleges at
a lower rate. Hispanic college completion rates
are lower than all other ethnic groups.

FINANCIAL AID

With college tuition and related costs continuing to skyrocket,
the financial resources needed to support a college education
constitute the most serious challenge for many Hispanic
families.

-Hispanic Scholarship Fund Institute®

Financial aid is a key factor in determining
accessibility to universities. According to the
Hispanic Scholarship Fund Institute, “Hispanics
receive the lowest average amount of financial aid
awarded - by type and source of aid - of any ethnic
group.” This limitation can be binding, resulting in
students not being able to attend a university.

The nine-month estimated cost of attending
a representative four-year public university in
Texas for 2005-2006 for an in-state student living
on campus taking 15 credit hours is $18,300. An
additional cost of $1,200 is estimated for books.

HISPANIC FEMALES

When you have the critical mass of a population that is
undereducated, it really has some very negative implications
for an entire community and entire states.

- Josefina Tinajero7

While both Hispanic males and females are
affected, females have the highest high school
dropout rate of any racial or ethnic group and
are least likely to earn a college degree.® It is
estimated that approximately 30% of Hispanic

girls drop out of high school, as opposed to only
8.2% of white and 12.9% of African American
girls.?

La Raza pointed out that only 10% of Hispanic
women completed four or more years of college
compared to 22.3% of white and 13.9% of African
American women.'” A United Way impact study
reported that in 2000 in Dallas County, one-half
of the dropouts would be of Hispanic and African
American origin. Additionally, they reported that
some estimates suggested, “Fifty-two percent
of DISD students will graduate. Sixty percent of
African American students will graduate, but only
39% of Hispanic students will finish high school.""!

Among 2004 high school graduates in
Texas, Hispanic females had the lowest college
enrollment rate. This coupled with the fact that
Hispanic females have the highest high school
drop-out rate is revealing and disturbing. This has
negative consequences not just for dropouts, who
experience much higher unemployment rates, but
also for the county as a whole because dropouts
are more prone to end up in trouble.

HIGH SCHOOL ISSUES

Hispanic girls are plagued with many obstacles
reducing the probability that they will graduate
from high school such as:

- family responsibilities;

« lack of parental support;

cultural barriers;

pregnancy;

lack of school support;

marriage; and

stereotypes reinforced by the family, school,
and media."?

Support and change must come from within
and by example. Schwartz wrote, “Latina girls
need to know their options, and need the support
of family, schools, and peers in taking non-
traditional career paths. Events in high school or
college campuses that feature successful Latinas
in non-traditional fields can inspire Latina girls
to think about their future and career options.”"
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Schwartz recommended the following to improve
educational outcomes for Hispanics:

« cooperative learning

study/mentoring groups

language programs

sex education programs

increased parental involvement

working within the realities of the Hispanic
culture!*1

This proposal encouraged Hispanic girls who
have beaten the odds to enter college to serve as
role models and mentors for younger students.

COLLEGE ISSUES

The obstacles Hispanics face do not end when
they graduate from high school. Research reveals
that Hispanic students have a very different
college experience from their counterparts. After
controlling for level of preparation, Fry found that
Hispanics enroll in less selective colleges, graduate
at lower rates, and are more likely to enroll in
community colleges.’® As a result, less than 25%
of Hispanic college entrants finish bachelor’s
degrees and almost 66% do not receive post-
secondary degrees.

There are a number of other factors affecting
their college completion rates. For example, Fry
noted that Hispanics tend to:

- enroll in less rigorous high school curriculum;

enroll first in community colleges;

enroll in non-selective colleges;

delay entry into colleges;

+ be unfamiliar with the college application
process;

+ not apply to more selective colleges;

« enroll part-time as opposed to full-time;

« have children and other family obligations; and

« live at home."”

These issues must be addressed if Hispanics
are to complete college and become active
members of the economy. For example, Tarateta
wrote, “Research has found that Hispanic female
adolescents continue to receive far less positive
reinforcement from their teachers than do their

white counterparts. Yet, similar studies show that
when Hispanic girls do receive encouragement,
there is a significant improvement in their
performance.”'* Mentoring is a key component in
helping Hispanic girls see the value of a university
education and showing them how to achieve it."”

Stereotypes and lowered expectations can be
countered by programs such as mother-daughter
programs and other support systems while
students are in high school and college. Reyes,
Gillock, and Kabus found that “Latinas with close
friends who are school oriented are more likely
to graduate and consider attending college” A
program to encourage Hispanic girls to attend
college must include a buddy system to foster a
support system.

UTD: ALREADY MAKING A DIFFERENCE

The University of Texas at Dallas (UTD) is
committed to providing support for students
who share the at-risk traits identified earlier. A
number of programs exist through the efforts of
committed faculty and students. Dr. George Fair,
Dean of the School of General Studies, through
the Academic Bridge Program (ABP), seeks to
attract, support, and retain students who graduate
from Dallas-area urban high schools with high
class rankings without having completed the full
university-track curriculum.

UTD believes strongly in the capabilities of
these students and fosters ABP as a supportive
introductory environment for those who
choose to attend UTD. ABP provides a summer
scholarship to give selected entering freshmen the
opportunity to begin their university education
immediately following high school graduation.
Core curriculum courses are offered in small class
settings during the months of June and July.
Students in the Academic Bridge Program receive:

« free on-campus housing for June and July,
including a weekly meal stipend;

- tuition and fees for seven semester hours,
including college-level mathematics and
rhetoric;

- small class sizes (20 or fewer students) ;
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tutoring and supplemental instruction;

« campus orientation activities;

extracurricular activities and field trips; and
the Bridge Builders Award, a $1000 scholarship
awarded to excellent summer ABP students.

The UTD chapter of the League of United Latin
American Citizens (LULAC) swept all three awards
at the LULAC Young Adult/Collegiate Chapters
District lll Convention held in May 2005 in Plano.
Nine other chapters from local universities
competed for the honors. Victoria Neave,
president of the UTD chapter, a government and
politics major in the School of Social Sciences, and
student body vice president, was awarded LULAC
District lll Young Adult Woman of the Year. Juan
Solis, chapter vice president and mathematics/
education student, was recognized as the LULAC
District lll Young Adult Man of the Year, and the
entire chapter received the LULAC District llI
Young Adult Council of the Year award.

The group’s accomplishments include raising
$10,000 in scholarships for UTD Hispanic students,
establishing a free SAT preparation course at
two Dallas Independent School District high
schools, lobbying in Austin on higher education
issues, registering new voters, mentoring
underprivileged Hispanic children, adopting poor
Hispanic families during the holidays, and hosting
local and national Hispanic officials and leaders
visiting UTD. The students are to compete at the
Texas LULAC State Convention in San Antonio
in June 2005. A win there would place them
in the running for the National LULAC Young
Adult Awards at the 76th Annual LULAC National
Convention in Little Rock in July.?!

LULAC's mission is to advance the economic
condition, educational attainment, political
influence, health, and civil rights of the Hispanic
population of the United States.

For the last seven years, Dr. Juan Gonzalez,
Associate Dean for Graduate Affairs, School of
Natural Sciences and Mathematics, has offered a
series of lectures on basic science to the students
and teachers of a predominately Hispanic-serving
elementary school. This school, located in South

Dallas, has a student population that is about 85%
Hispanic and about 10% African American. The
school represents an ideal place to present some
of his experiences in science to children normally
underrepresented in the sciences.

POLICIES AND PRACTICES TO IMPROVE
HISPANIC ACCESS TO HIGHER EDUCATION

A more comprehensive program, in develop-
ment, does not propose to address the many un-
derlying issues related to why so few Hispanic girls
reach the top 20% of their classes, but rather is a
focused program designed to make a difference
in the lives of those who have overcome many
obstacles. This proposal is designed to address the
problem of lower college enrollment and comple-
tion rates among Hispanic girls by focusing on
the key negative external factors that affect them.
The program is multifaceted and aimed at high-
achieving Hispanic girls from low-income families.
The components are:

« Financial aid to reduce dependency on
already financially impoverished families

o Scholarships: Linked to community
service

o Loans: Traditional need-based financial
aid

o Work Study: On-campus work study
program

« Mentoring programs to reach the commun-
ity and increase future enrollment rates

o Serve as role model for younger girls in
the district

o Serve as link for increasing parental
involvement

o Serve as mentor for incoming univer-
sity students

« Support system for current students to
increase retention and graduation rates
o Academic Bridge Program
o UTD LULAC student organization
o Multicultural center

« Reduce external negative pressures
o Provide support for on-campus
housing
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TABLE 1 PERCENTAGE IN HIGHER EDUCATION IN DALLAS
BY DALLAS ISD HIGH SCHOOL

DISD HIGHER EDUCATION ENROLLMENT
Percentage enrolled in
higher education in Texas:

2002 2003 2004
DISD 33% 33% 35%
High SChOOlS_: TABLE 2 TOTAL DISD HIGH SCHOOL
A. Maceo Smith 26% | 23% | 30% | DEMOGRAPHICS FOR 2004-2005 SCHOOL YEAR
BookerT. Washington 42% | 33% | 43% |[pisp HIGH SCHOOL TOTAL DEMOGRAPHICS
Byran Adams 35% | 35% | 34% | 2004-2005 School Year
David W. Carter 39% 40% 39%
H. Grady Spruce 20% 21% 220 9th-12th grades combined:
Hillcrest 30% 24% 32% Female  Male %
James Madison 22% 28% 35% White 1404 1388 720%
Justin F Kimball 32% 32% 38% || African American | 7114| 6785 36.00%
L. G. Pinkston 1% (- 11% | 21% || pispanic 10747 | 10626| 55.30%
Lincoln 37% SIS 42%  f Agjan 220  227| 1.20%
Middle College 48% | 47% | 72% || Native American 80| 64| 0.40%
Moises Molina 31% 26% 27%
North Dallas 22% 21% 25% Seniors: Ferrele Male %
Roosevelt 25% 26% 28% White 308 308 8.70%
Govt/Law Enforcement | 62% | 55% | 61% || African American | 1501 | 1208| 38.20%
Talented & Gifted 48% 41% 67% Hispanic 1969 16701 51.30%
Business & Management | 38% 52% 53% Asian 49 55 1.50%
Education 7% 67% 39% || Native American 17 13| 0.40%
Health Professions 68% 65% 74%
Science & Engineering 67% 67% 75% Source: Texas Education Agency, May 2005
Seagoville 28% 32% 32%
Skyline 40% 45% 44%
South Oak Cliff 24% 33% 33%
Sunset 28% 25% 27%
Thomas Jefferson 21% 12% 19%
W. H. Adamson 21% 21% 22%
W.T. White 37% 41% 41%
W.W. Samuell 23% 19% 20%
Woodrow Wilson 32% 32% 32%
Source: Texas Higher Education Coordinating Board, May 2005




A University Education

%8877 | %EL'LY [%L8LS | %YL '8E | %EBIS |%EL'TS |l pueSewsd |  pa Jaybiy ul pajjoius JoN (USWoM pue uswWi) [e10]

%CL'SS | %/8'8E |%6LTY | %9819 |%LL'EY | %8 Ly | 3B pue djews pa paybiy ut pajjolu3 (USWoM pue uswWi) [e10]

%LL'LY | %91°8S | %681S | %96'LE | %TEYS | %5061 dlewad |  paJaybiy ul pajjosud JoN uswom |ejo|

%E8'8S | %¥8 LY [%LL'SY | %¥0'T9 | %89Sy | %S6°0S 9lewsa pa Jaybiy ul pajjoiu3 uswom |ejo|

GCe8s |se8sy | StbZL |0L0F | OLE 800tT L 9lewsa suspnis jooyds ybiy ||y (Uswom) |e10) puein

L6V9LL |TLPS8 |ELCEE |¥0E8 | 6EL SOLvvZ | deW pue djewsad sluUspNIs [ooyds ybiy ||y | (UdSwom pue uswi) [e3o) puel

08zCS |[Llzes |Lozel |/l9Le  |oTy 6/C/TL | 9JeN puedewRd|  paJaybiy ul pajjoiud 10N (USwom pue uswi) [e10]

TL6ST |€€SST |94S6 | SPSL |10z £T809 dlewad |  paJaybiy ul pajjoIud 10N uswom |eyo|

78l | le6vL | LOOS | 8Y6 LLL gegee 9Jewa4 | weiboid SH papusWIWOIDY

€CL6 |7996 |99sv | sg¢€ 6L 891+ Slewsa weisboid SH wnwiuiy

[9/1 |088 60¢ 65¢C Ll oTLE dewa | JuswaA3lyde paysinbunsig pa 1aybiy ut p3|jo1ud 10N

LLTP9 |lOTEE |TlovL |/ELS  |6LE 9889LL |9 pue djewa pa 1aybiy ut p3|joiug (USwom pue uswi) [e3o]

€STvE | S9€8L |689L | StsT |69l 18L€9 9lewsa pa 43yb1y ul p3|joiu3 s9jewa4 |ejo]

8Tvve |/Svel  [SL09 | €S/L |ozL €€8SY 9lewsa | weiboid SH papusWW0ddY

78Sy | ovle Lyl |68l 44 ¥0v8 Slewsa welboid SH wnwiuip

€VCS  |89/T | €tE €8S LT 168 dewa | JuswaA3IYyde paysinbunsig pa Jaybiy ul pajjoIu3
SUYM | druedsiH yoelg uelsy 9AIEN |[ero| lspusn 2dA) pein snjels

uo13ponp3 JaysiH Spxal pub 007
S3LVNAvYO TOOHDIS HOIH SYX31

SJIHdVY90W3A S31vNAvyd TOOHIS HOIH SYX3L #00¢ € 3T19VL




A University Education

FOOTNOTES

V'Closing the gaps: The Texas higher education plan. (2000). Retrieved from Texas Higher Education
Coordinating Board web site at http://www.thecb.state.tx.us/ClosingTheGaps/

2 About the Hispanic scholarship fund. Retrieved from Hispanic Scholarship Fund Institute web site at
www.hsfi.org

3Robledo Montecel, M., Cortez, J., & Cortez, A. (2004). Dropout-prevention programs: Right intent,
wrong focus, and some suggestions on where to go from here. Education and Urban Policy, 36(2), 169-188.

“Data from Intercultural Development Research Association, 2001, Estimated loss of earnings and tax
losses to Texas due to school attrition: School years 1985-86 to 2000-01, San Antonio, TX, as cited in
Robledo Montecel, M., Cortez, J., & Cortez, A. (2004). Dropout-prevention programs: Right intent, wrong
focus, and some suggestions on where to go from here. Education and Urban Policy, 36(2), 169-188.

>Swail, W., Cabrera, A., & Lee, C. (2004). Latino youth and the pathway to college. Retrieved from Pew
Hispanic Center web site at http://pewhispanic.org/files/reports/31.pdf

 About the Hispanic scholarship fund. Retrieved from Hispanic Scholarship Fund Institute web site at
www.hsfi.org

7As cited by Ludden, J. (December 16, 2002). Educating Latinos: An NPR special report. Retrieved from
NPR web site at http://www.npr.org/programs/atc/features/2002/nov/educating_latinos/part4.html

8 American Association of University Women. Retrieved from www.aauw.org

? Census Bureau. Retrieved from www. census.gov

10 Associated Press. (January 25, 2991). Fewer caps and gowns for Hispanic girls. The Daily Texan.
Retrieved from http://tspweb02.tsp.utexas.edu/webarchive/01-25-01/2001012514 s02 Young.html

" Our impact on Dallas drop outs. (n.d.) Retrieved from United Way of Metropolitan Dallas web site at
http://www.unitedwaydallas.org/Ourlmpact/Education ChildEdu3.htm

2Romo, H. (1998). Latina high school leaving: Some practical solutions. ERIC Clearinghouse on Rural
Education and Small Schools. Retrieved from Ericdigests.org web site at http://www.ericdigests.org/1999-
2/latina.htm

BVives, O., & McCray, K. (Fall 2001) Latina Girls” high school drop-out rate highest in U.S. National
NOW Times. Retrieved from http://www.now.org/nnt/fall-2001/latinas.html

4 Schawrtz, W. (October 2001). Strategies for improving the educational outcomes of Latinas. ERIC
Clearinghouse on Urban Education.

SMellander, G. (Spring 2002). Latinas: Their education and future. Journal of School Improvement, 3(1).

$Fry, R. (2004). Latino youth finishing college: The role of selective pathways. Retrieved from Pew
Hispanic Center web site at http://pewhispanic.org/reports/report.php?ReportID=30

17 Ibid.

18 Tarateta, M. (February 2004). Mentors bring college dreams to Hispanic girls. Retrieved from
Fordham Online web site at http://www.fordham.edu/Campus Resources/Public Affairs/Archives/2004/
archive 356.html

¥ Fry, R. (2003). Hispanic youth dropping out of US schools: Measuring the challenge. Retrieved from
Pewtrusts.com web site at http://www.pewtrusts.com/pdf/vf pew hispanic dropout.pdf

2 Reyes, O., Gillock, K., & Kobus, K. (1994). A longitudinal study of school adjustment in urban,
minority adolescents: Effects of a high school transition program. American Journal of Community
Psychology, 22(3), 341-369.

2 Editor’s note: At the time this paper was accepted by FCE, the results of the competition were
unknown.




A University Education

For more information about
Analyze Dallas or FCE
contact Dr. Marcus Martin,
MA, PhD, MPH at:
Foundation for Community
Empowerment

2001 Ross Avenue

Suite 3350

Dallas, Texas 75201
469.221.0700 phone
469.221.0701 fax

mmartin@fce-dallas.org

ABOUT ANALYZE DALLAS

Analyze Dallas seeks to democratize information by making it
widely available to all citizens and making it understandable to
non-researchers and non-statisticians.

Analyze Dallas seeks to become a catalyst Detailed sub-city level data is presented

toward real progress and change in the for Dallas across eight categories:

city of Dallas and is based on Civic Health, Crime, Economy,

the philosophy that meaure- Education, Environment,

ment is followed by Health, Housing, and

impact. Transportation.

www.analyzedallas.org

FCE, a 501(c)3 non-profit organization, was founded in 1995 by J. McDonald “Don”
Williams, Chairman Emeritus of the Trammell Crow Company. FCE is a catalyst for
the revitalization of low-income neighborhoods in Dallas through the empowerment of
individuals, community- and faith-based organizations and entire communities. FCE
seeks to build bridges of opportunity, and to foster relationships where investments of

money, time, people, and resources should be made.
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